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worldwide educational scene as the cornerstone of 
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variables affecting Malawi's Community Day 
Secondary Schools' ability to provide high-quality 
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two teachers, and twenty students using a qualitative 
case study design. Focus group talks and in-person 
semi-structured interviews were used to accomplish 
methodological triangulation. Important issues 
revealed by thematic content analysis included 
inadequate facilities, a lack of resources for teaching 
and learning, and a lack of community-school 
engagement. While understanding possible wider 
consequences, recommendations seek to improve the 
quality of education. 
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1. Introduction

Since quality is the foundation of education, 
educational policymakers worldwide are increasingly 
concerned with it. When education is of poor quality, 
fundamental needs are not met. This would 
undermine the learners' entire living experience on a 
social, cultural, and economic level and cause 
incapacity in their lives.  

[1] contend that the issue of education quality has 
become paramount in numerous countries 
experiencing enrollment growth and those facing 
resource constraints. Growing access to basic 
education has frequently resulted in a decline in 
quality. Nonetheless, in the quest for the elements 
that foster excellence, national initiatives and written 
works have progressively highlighted educators, 
educational institutions, and local communities as the 
catalysts for quality, with a particular emphasis on 
"teacher quality" being recognised as a central area 
of interest.   

Over the last decade, it has become evident that 
boosting enrollment rates requires concurrent efforts 
to enhance educational quality. This principle was 
emphasized at the 2000 World Education Forum in 
Dakar, Senegal, which placed a priority on quality 
education. 

Recent evaluations of educational attainment in 
several African nations have revealed that a sizable 
portion of youngsters are only picking up a small 
portion of the information and abilities that are 
required of them [2]. Malawi is required to support 
obligatory, high-quality education as a signatory to 
the treaties that demand free and universal education. 

According to [3], the ongoing push for high-
quality education continues to steadfastly outweigh 
the growing emphasis on the necessity of expanding 
education.  
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A number of causes, including the 2000 United 
Nations Millennium Declaration for Universal 
Primary Education (UPE) in all countries, including 
Malawi, without addressing quality problems, maybe 
driving national strategies to expand gross enrollment 
rates quickly. 

However, the more comprehensive definition of 
quality education found in the policies of the 
majority of nations defines two fundamental 
components as the foundation of quality: the 
development of students' social, creative, and 
emotional skills in addition to their cognitive, 
intellectual, normative, and psychomotor aspects [4]. 
The development of the intellectual, normative, and 
psychomotor dimensions is one of the main, clearly 
stated goals of all educational systems; therefore, the 
extent to which a system meets its learning objectives 
can be a key sign that it has made an effort to provide 
high-quality education. The social, artistic, and 
emotional growth of the student is, however, hardly 
ever assessed or quantified in a meaningful way as a 
sign of high-quality instruction. However, [5] 
describes quality education as a metamorphosis. 
Here, the underlying premise is that education needs 
to focus on changing students' life experiences.  

[6] also takes a more comprehensive approach to 
quality education, addressing the learning process 
rather than just inputs. This means that what is 
considered high-quality education is often redefined 
and re-specified. It is important to note from this 
angle that what is considered "best," "good," or 
"poor" varies from time to time. [6] asserts that the 
definition of quality education is contingent upon the 
unique requirements of a nation. As a result, policies 
aimed at raising the standard of education have to be 
suitable and tailored to the demands of the nation. 

However, [7] also notes that quality has to do with 
how effectively the material taught and learnt 
matches the needs of the specific learners in 
question, taking into account their unique 
circumstances and opportunities, as well as how well 
it fits their present and future needs. The author 
highlights that quality encompasses noteworthy 
modifications to the educational system, including its 
goals, curriculum, and instructional technology; the 
socioeconomic, cultural, and political milieu; and the 
types of inputs it receives (students, teachers, 
buildings, equipment, and supplies). 

Early missionaries brought education to Malawi in 
addition to their objective to end the slave trade and 
propagate Christianity. With the intention of 
producing a group of Africans who can read religious 
texts and subsequently preach to other Africans, the 
missionaries established bush schools where African 
converts were instructed.   

 

In these schools, instruction typically focused on 
teaching the Bible and the three Rs: reading, writing, 
and math. In 1964, Malawi gained its independence. 
The majority of the nation's elementary and 
secondary schools were previously administered by 
missionaries. The primary and secondary schools 
were divided into four main categories: mission 
schools, established and run by missionaries, local 
education authority schools, run by the government 
through local government structures, and private (or 
designated) schools, run by private organisations and 
primarily used by expatriates. Community schools 
were junior primary schools supported by the 
government but run by local communities in remote 
areas [8].  Eight years of elementary school, four 
years of secondary school, and four years of 
university education make up Malawi's current 
educational structure (8-4-4). At the moment, 
Malawi's Ministry of Education is in charge of all 
educational levels. 

As previously mentioned, when Malawi became 
independent in 1964, several modifications were 
made to its educational structure. Back then, primary 
and secondary school tuition was paid by the 
students. The government of Malawi started an 
expansive Free Primary Education (FPE) project 
after democratic elections in 1994. The newly elected 
government did this in part in reaction to public 
demand for education and in acknowledgment of the 
critical role that primary education may play in 
reducing poverty over the long run. Access to 
schooling consequently had a significant upsurge. 
Free Primary Education, however, was implemented 
prior to the development of a thorough policy 
framework that looked at the resources and other 
implications of FPE. 

Moreover, the policy framework that was 
eventually established was mostly donor-driven and 
did not involve important players. Because of this, 
concerns have been raised in Malawi on how well 
education policy is meeting the requirements of the 
populace. Due to the increased enrollment in primary 
schools brought about by the introduction of free 
primary education, there were also more students 
pursuing secondary education. Consequently, the 
Malawian government established Distance 
Education Centres (DECs) as a place for individuals 
who had finished their primary education but had no 
chance of being accepted into government secondary 
schools to continue their formal education. 

These Distance Education Centres eventually 
adopted the name Community Day Secondary 
Schools, which they still use today. Since then, 
students have been chosen to attend CDSSs to 
complete their secondary education, even though the 
Centres face numerous difficulties in offering high-
quality instruction.  
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Thus, using the Mangochi district as a case study, 
this study was designed to look into the difficulties 
that Malawi's Community Day Secondary Schools 
are having in offering high-quality education.                 

 
1.1. Problem Statement 

 
In  the wake of the Dakar World Education 

Forum, significant progress has been made in 
ensuring that most children in African nations have 
access to education; yet, the quality of education, as 
determined by a number of metrics, still needs 
improvement [9]. High student achievement, low 
dropout rates, the availability of certified and 
educated teachers, and system efficiency are all signs 
of a quality education. Sub-Saharan Africa (SSA) 
presents the most dire image as a whole because the 
majority of pupils typically leave school as early as 
the primary grades. 

Research on the variables influencing the quality 
of education offered in Malawi's community day 
secondary schools has been scant thus far. To fill this 
information vacuum, this study looked into the 
variables that influence the delivery of high-quality 
instruction in Malawian Community Day Secondary 
Schools. 

 
1.2. Significance of the Study  

 
The study's initial goal was to determine the 

barriers that prevent Malawi's Community Day 
secondary schools from offering high-quality 
instruction. As a result, this study may help the 
Malawian government devise alternative solutions to 
lessen the difficulties Community Day Secondary 
schools experience in raising the standard of 
secondary school education. Additionally, the study 
may help Malawi's Ministry of Education, which is 
part of the government, create efficient policies to 
raise the standard of secondary education in the 
nation. 
The study's conclusions may also be helpful to those 
who play a major role in secondary school education 
delivery at the school level. For instance, head 
teachers and teachers will be able to identify areas in 
which their current methods fall short of 
expectations, which will help them develop effective 
plans for raising student achievement. 
 
1.3. Research Questions 

 
This study was guided by the following research 

questions: 
1. What are the factors affecting the provision 

of quality education in Community Day Secondary 
Schools in Malawi? 

2. How do these factors affect the provision of 
quality education in Malawian Community Day 
Secondary Schools? 

3. How can these factors be mitigated to 
promote quality education in Malawian Community 
Day Secondary Schools? 
 
1.4.   Theoretical Framework 
 

This study was guided by [10] ‘Elements that 
Intervene on the Quality of Teaching and Learning’ 
framework.  He argues that there are mainly four 
categories of factors that affect the quality of 
teaching and learning. These are family causal 
factors, academic causal factors which are teacher 
related factors, personal causal factors which are 
students related factors, and the school environment. 
The influence of these factors on the quality of 
education and the performance of learners however 
vary from one academic environment to another and 
from one set of students to the next.  There are 
several parents or family related factors which affect 
the quality of education. The key one of these factors 
is the parental attitude towards the schooling of their 
children. An attitude is a feeling or thought towards 
somebody or something. The attitude that parents 
have towards the education of their children may 
affect their schooling, including performance at 
school. For example, parents who have a positive 
attitude towards their children's schooling, including 
their performance always check their school work to 
find out how their children are faring and offer 
necessary assistance. In other words, they offer 
encouragement to their children and aspire for their 
children's success, status, and careers. The other 
parents related factor that affects children's education 
is the educational level of the parents or the 
community from which learners come from. The 
educational level involves the amount and nature of 
the formal education received by parents from the 
society from which the child is coming. If parents are 
educated, they usually appreciate the importance of 
education and tend to motivate their children to work 
hard to have a brighter future. 

 However, we cannot rule out the fact that even 
some uneducated parents appreciate the importance 
of education and do likewise. The other parents 
related factor which affect the education of children 
are the family size and the birth order of the child in 
the family where the child comes from. This factor is 
important in the early years of childhood, mainly in 
its effect on the extent to which children spend time 
in conversation with adults. Children from smaller 
families have more exposure to adult conversation 
and attention than those in larger families. And it 
therefore follows that eldest children tend to be more 
successful.  
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As the number of children in a family increases, 
the less attention each child gets from parents. The 
other parents or family related factor affecting the 
education of children is the material support of the 
home. According to [6], if a family is financially 
sound, it can provide the child with scholastic 
materials, food, and clothing. Psychologically, such 
provisions have a bearing on the child's schooling, 
including performance since he or she has nothing to 
worry about except to concentrate on his/her 
academic work. The other factor affecting learners 
learning is the social disorganization of the family. 
Social disorganisation includes broken families and 
neglect of children. A child who comes from a 
broken family may have trouble concentrating on 
his/her academic work. Psychologically, this child 
may have divided attention and be disorganized at 
school. The other factor that affects learners' learning 
is abnormal family background of a learner. A family 
becomes abnormal when one or both parents do not 
live with the child. This factor may be closely related 
to social disorganisation. Individual children in all 
social classes may have an abnormal background and 
this in one way or the other may affect their 
performance.  

The environmental factors affecting the quality of 
education according to [10], are mainly the 
differences between urban and rural school 
environments. According to Harb, it has been 
observed that there are differences in the attainment 
of academic success between urban and rural 
children. Children from rural backgrounds tend to be 
substantially inferior academically to those from 
urban backgrounds. This difference between rural 
and urban children is primarily  caused by  
differences in the nature and presence of 
infrastructure between schools in  rural and urban 
areas. Harb argues that generally, schools in rural 
areas are of poor quality as compared to those in 
urban areas. Some rural schools are difficult to 
access due to poor roads, and this situation becomes 
worse during the rainy season. Rural schools often 
have poorly constructed classrooms, lacking basic 
amenities which may affect learners' attention and 
concentration. From the comments teachers make, it 
has been observed that many teachers are not 
interested in teaching in rural areas because of poor 
housing and lack of basic services like hospitals, 
shopping centres, and other basic services and 
amenities. This either poses a problem of insufficient 
teachers in rural areas or an increased number of 
under-qualified teachers. The other environmental 
difference between rural and urban schools is the 
availability of Learning Resource Centres in urban 
areas. According to Harb, in urban areas, students 
have access to libraries and video and television 
centres where they can watch education videos and 

even borrow books. This enhances learning. Rural 
students do not have such facilities; except for the 
school library which only has some outdated books 
or very few books.  

In remote schools, the instructor is the only person 
the pupils can depend on for an education.  

The "identity" of the teacher and the type of 
professional development they receive are the two 
key teacher-related elements that impact the quality 
of education. Teacher's identity or work habits 
determine the quality of their instruction. Teacher's 
"beliefs, dispositions, and interests towards teaching 
given the conditions of his/her work" constitute their 
"teacher identity."  A teacher's commitment to 
teaching and skill is shaped by their feelings towards 
their work. According to Harb, teachers are generally 
dissatisfied with their pay and working 
circumstances, which makes teaching seem like 
"employment of the last resort."  
Regarding how professional development for 
teachers affects the caliber of education, Harb 
contends that hiring inexperienced teachers and 
inadequate teacher preparation are two issues that 
have a negative impact on education quality. 
According to Harb, the quality of education is 
impacted when there is a shortage of qualified 
teachers since initial education and training programs 
are crucial in providing teachers with the knowledge 
and abilities they need to teach. Regarding the impact 
of students on the caliber of education, Harb 
contends that students are also essential in enhancing 
the caliber of education. Harb contends that to 
contribute to a high-quality education, students have 
to be able to actively engage in their learning 
activities in addition to teachers needing to be good 
teachers. Certainly, there are more psychological and 
physiological aspects that influence students, and 
could  impact  their engagement in the teaching and 
learning process and, leading to lower educational 
standards. Learners' poverty is one of these psycho-
social and physical aspects. Harb argues that poverty 
has an impact on education and that the majority of 
underprivileged students are those who attend rural 
schools where they are unable to focus in class due to 
feelings of hunger. Similarly, "on occasion, they do 
not wear a jersey or are ill-prepared for school, which 
makes it difficult for them to focus in class when it is 
cold." 
 
2.  Literature Review 

 
A literature review is an extensive and critical 

assessment of earlier studies. It is an overview and 
synopsis of a specific field of study that enables 
readers to understand the motivation for your pursuit 
of that particular field of study [11].  
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The factors influencing the delivery of high-quality 
education in Malawi's community day secondary 
schools were the main focus of this study. For this 
reason, the majority of the literature examined the 
variables influencing the delivery of high-quality 
instruction in schools. The assessment of the 
literature took into account research on variables that 
have impacted the delivery of high-quality 
instruction in various international educational 
systems. This study's analysis of the literature on the 
variables influencing the delivery of high-quality 
education in other educational systems also yielded 
information on suggestions for how Malawi might 
address the variables that might be adversely 
affecting the standard of instruction and learning. 

Numerous national and international academic 
works have been written about the issues impacting 
educational quality in various educational systems 
across the globe.  Among the difficulties are: 

 
• Long Distances to and from School 
 
Malawian secondary school pupils typically travel 

great distances on foot to and from class. According 
to [12], the majority of pupils travel great distances 
on foot to and from their individual schools. Due to 
the issue of long commutes to school, students are 
more inclined to choose self-boarding, which puts 
them in danger of being taken advantage 
of,especially the girls. According to [13], there is a 
considerable increase in student absenteeism when 
commuting from one's own house or self-boarding 
facility, which has a negative impact on academic 
achievement. Chronic absenteeism is more common 
and obvious among students who work from self-
boarding rental homes and their homes, according to 
[14]. 

According to [15], the rising rate of student 
absenteeism can be linked to poverty since the 
majority of students come from low-income families 
and find it difficult to get into full-boarding schools; 
as a result, they are compelled to learn from home. 
However, [14] notes that pupils who board 
themselves and those who commute from home to 
school appear to be more likely to lack supervised 
study time. Monitoring student research conducted 
out of private dorms and communities is not required 
by law. In a similar vein, [12] contends that females 
are more vulnerable to danger when they commute 
large distances to school. 

Consequently, the distances that students have to 
travel to and from school during the early and 
evening hours significantly hinder their attendance. 
As a result, this has a detrimental effect on their 
overall academic performance since chronically 
absent students miss out on important topic 
information, which makes it harder for them to 
review the material they missed while they were not 

in class [14]. The retention of students in the 
classrooms, particularly female students, has 
improved with support from the Malawian 
government and various non-governmental 
organisations, such as the Social Cash Transfer 
Intervention in Malawi. This is because the 
interventions have helped lower certain costs 
associated with education, like school fees and the 
provision of uniforms for students, among other 
things. 

 
• Lack of In-Service Education and Training 

(INSET) 
 
There is a severe teacher shortage in secondary 

schools in Malawi. Furthermore, the majority of 
primary and secondary school teachers do not 
frequently attend INSETS to further their 
professional development and pedagogical 
advancement [16]. This comes at the price of the 
curriculum reforms that the schools are going 
through. Teachers are ill-equipped to handle the 
changing nature of the curriculum and the novel 
methods it promotes because of their lack of training. 
As a result, there is a compromise in the quality of 
curriculum delivery, which has an adverse effect on 
education quality as well. 

As previously mentioned, the government 
established Community Day Secondary Schools as a 
result of the implementation of Free Primary 
Education in accordance with the Education for All 
policy. Consequently, there is a severe scarcity of 
competent secondary school teachers in the 
secondary subsector. The fact that primary school 
instructors at CDSSs are disproportionately 
underqualified to teach at secondary schools serves 
as an example of this. Through INSET, the 
performance of these underqualified teachers can 
only be improved. Therefore, when the INSET is 
seldom available for these teachers, it becomes a 
serious issue. 

Due to a lack of financing for teacher professional 
development, relatively few teachers in Malawi 
currently participate in any kind of meaningful in-
service training or education (INSET).  Furthermore, 
there has not been much study done on the 
preparation of secondary school teachers to help 
them decide what changes to make to their methods 
of instruction.  This results in subpar secondary 
education and teachers. 

 
• Low Teacher Knowledge of Subject Matter 
 
This aligns with [17] study that examined the 

factors impacting curriculum implementation in 
Israeli schools and found that a prerequisite for 
effective curriculum teaching and learning was the 
availability of specialised teachers in particular. 
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One issue that can come up when teaching is a 
teacher's inadequate knowledge of the new material, 
as noted by [18] in their study of professional 
development and change in science education in the 
Netherlands. Additional research by [9] showed that 
inadequate subject-matter expertise among teachers 
was a barrier to the effective delivery of curriculum 
content in the classroom. 

This is consistent with a study conducted in [11] 
that looked into the factors influencing curriculum 
implementation in Israeli schools. The study's 
findings indicated that the availability of specialised 
teachers in particular subjects who can successfully 
deliver the curriculum in those subjects was one of 
the school-based conditions and constraints that 
affected curriculum teaching and learning in the 
classroom. This means that professors are 
occasionally permitted to teach subjects in which 
they lack expertise, which lowers the quality of 
education by resulting in subpar material delivery. 

 
• Lack of Teaching, Learning and Assessment 

Resources or Materials 
 
According to [17], the availability of instructional 

resources in a school had an impact on how well 
students were taught in Israel. Similar results were 
found in two other studies by [19], [20], who stressed 
that one of the biggest obstacles to the provision of 
high-quality education is the continued lack of 
adequate resources for teaching, learning, and 
assessment.  [21] make the case that textbooks are 
crucial for learning and self-study because they give 
teachers a better organised and thorough way to 
communicate the material. When textbooks are 
inadequate, the majority of Malawian students who 
sit for national exams turn to their teachers as the 
guardians of their knowledge and abilities [22].  Due 
to their lack of direct access to the material being 
tested, students consequently perform poorly on 
national exams. 

 
• Poor Work Place Conditions 
 
The school is a workplace, teachers are employees, 

and teaching is labour [23]. Human resources are the 
most important component of a school's operation 
since they are workplaces [24]. More people are 
realising how important it is for teachers to have 
access to materials and to have excellent learning 
environments to educate effectively and efficiently in 
classrooms. 

The study literature has established the association 
between teachers' decisions to remain in the 
classroom and their working conditions. According 
to [25], workplace circumstances are determined by 
how particular jobs are organised and managed in the 

workplace. She proposed three main organisational 
factors that affect teachers' dedication to their work. 
Teachers need to be given "psychological rewards, 
where people gain estimates of their particular worth 
in a performance-based context,". Furthermore, the 
author stated that favourable relationships with 
students, peers, supervisors, and guardians serve as a 
source of motivation and enhance educators' 
dedication to their profession. 

Teachers need to be given the chance to be 
independent in their professional lives and to 
participate in decisions that affect their students' 
education. 

Teachers should be given opportunities for 
professional development, encouraged to show 
confidence in their capacity to instruct students, and 
convinced that their work has a good impact on 
students for teaching to have meaning. 

In Malawi, teachers' working conditions are 
typically thought to be subpar. Lack of desks, a lack 
of instructional resources, large class sizes, a lack of 
incentives, an unclear career path, public disapproval 
of teachers, subpar housing for teachers, a long 
commute for teachers who must rent homes far from 
schools, and other issues all contribute to the poor 
working conditions for teachers [16]. These play a 
part in the subpar performance of educators and 
students. Even though Malawi has one of the largest 
budgets allotted to education, very little of that 
money is used to improve the physical state of the 
schools. This indicates that secondary school 
teachers have unfavourable attitudes towards the 
teaching profession since their housing is not in good 
condition. As a result, these teachers end up giving 
inefficient instruction, which contributes to a decline 
in the standard of instruction in Malawian schools. 

 
 
• Overcrowded Classrooms Due to the Introduction 

of Free Primary Education (FPE) 
 
Secondary education is receiving more attention 

from the Malawian Government and funders, and 
measures are being developed to make secondary 
education more broadly available, more pertinent, 
and of higher quality [26]. This is partly a reaction to 
the achievements that have been made since the start 
of Free Primary Education. Secondary schools, like 
Community Day Secondary Schools (CDSS) and 
Conventional Secondary Schools, are being built to 
accommodate the growing number of students who 
are finishing their primary education cycle since the 
beginning of FPE. 

Due to the significant rise in primary completion 
brought about by FPE, there is now a greater need for 
additional secondary supply.  
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Countries like Malawi are currently dealing with a 
huge social demand for greater access to secondary 
education that is of higher quality and more pertinent 
The Malawi Poverty Reduction Strategy Paper [16] 
states that enrollment climbed by more than 50% in 
the first year of the FPE, from 1.9 million in 1993–4 
to over 3.2 million in 1994–5.  The noteworthy 
accomplishments of FPE have implications for 
secondary education, particularly in relation to 
instruction and student-teacher ratios. The demand 
for highly qualified secondary school teachers has 
rapidly expanded as a result of secondary education's 
growth. In Malawi, the demand for teachers is 
expected to outpace the supply. The government is 
under pressure to find effective and efficient methods 
for attracting, training, supporting, and keeping 
qualified secondary school teachers due to these 
factors as well as severe budgetary constraints. As 
primary school enrollment and retention rates rise. 

Due to the rapid expansion of the primary and 
secondary school sub-sectors of education following 
the introduction of FPE, there has often been a lack 
of a strong policy and a clear strategic plan to meet 
the overwhelming numbers of learners in the 
education sector. Consequently, there is now a 
greater need for teachers. Due to the large number of 
inexperienced and underqualified instructors hired to 
manage the massive enrollment of students in 
elementary schools, the result has been poor 
educational quality [27]. The Government's 
conversion of Malawi's Centres of Distance 
Education into Community Day Secondary Schools 
(CDSSs) was another outcome of FPE. There were 
repercussions from this "glorification" of MCDEs 
into CDSSs. As a result, the Government removed 
what would be considered "better" teachers. There 
were repercussions from this "glorification" of 
MCDEs into CDSSs. As a result, the administration 
removed what would be considered "better" primary 
school instructors and replaced them with 
inexperienced high school teachers. This further 
undermined elementary and secondary education as a 
result. This resulted in a high number of 
underqualified and unqualified instructors working in 
most elementary schools, as well as the transfer of 
underprepared teachers to secondary schools. 

 
 • Cultural Attitudes and Practices 
 
It has been observed that cultural influences play a 

significant role in pupils' subpar performance. 
Notably, a child's chances of receiving an education 
are influenced by the attitudes of their parents 
towards learning. Parents decide whether or not their 
child goes to school at first, and they frequently have 
an impact on the type of education their child 
receives.  

According to [28], boys were given more exercise 
books by their parents than girls. Encouragement for 
kids to go to school can have an impact on their 
academic success and perseverance. Similarly, [29] 
discovered that relatively few Malawian mothers 
believed that educating females was more essential 
than educating boys. The most often mentioned cause 
was that girls were married or became pregnant 
during the school year, which led to waste and a loss 
of investment in their education. Conversely, moms 
in Kenya favoured supporting their daughters' 
education since they believed that females were more 
accountable than men for supporting the family 
financially. In Malawi as well as Kenya, not a single 
parent supported the education of females. 

In Malawi, cultural variables have been found to 
play a significant role in the school dropout rate of 
both boys and females. In her study on the factors 
influencing girls' involvement and perseverance in 
school, [30] discovered that parents' willingness to 
pay more for their daughters' initiation than for 
normal schooling was a significant contributing 
factor to school dropout rates. Little girls decide to 
put what they learn at the initiation ceremonies into 
practice rather than continuing their education 
because initiation prepares them for marital life. In a 
similar vein, [24] assert that although girls and boys 
encounter numerous repetitions, girls are more 
negatively impacted by the advent of puberty due to 
the conflicting demands of school, home, and 
community, as well as the possibility of pregnancy 
and early marriage. 

Opportunities and limitations that are specific to a 
given gender are shaped by culturally determined 
definitions of women and men and their 
responsibilities within that culture. Thus, cultural 
norms and conventions influence the existence of 
discriminatory views toward girls' education. When 
girls enter adolescence, mobility constraints appear 
in many countries; hence, the influence is mainly on 
retention than on entry [31]. When a girl reaches 
puberty in some tribes in Malawi, she is taught the 
knowledge and wisdom of her community to 
preserve and advance it. These guidelines are thought 
to be specifically pertinent to a girl, preparing her for 
life in a village as a bride and mother. Parents may 
object to their daughters' ongoing attendance at 
school as a result of conflicts that occasionally occur 
between the lessons given at home (during initiation 
rites) and at school [22]. The numerous tribal and 
cultural taboos that prescribe what and what not to do 
at different stages of development, and which may 
contradict the demands of schooling, do have a direct 
impact on females' behaviour. 
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Additionally, gender-specific beliefs regarding the 
division of labour and cultural variables unique to 
Malawi influence the decision of whether or not a kid 
should attend school, as noted by [31]. Additionally, 
[32] contends that gender-based social roles and 
labour divisions moderate the disadvantage of girls' 
schooling. Gender-based labour disparities exist in 
the majority of nations, affecting access to education 
in both household-based and good-and-service 
production. Furthermore, it has been observed that 
Malawian parents strongly favour schooling their 
sons over their daughters [14]. The most frequent 
justification offered for favouring boys' education is 
that girls frequently marry or become pregnant, 
which prevents them from finishing their education 
[19]. 

 
3.  Research Methodology 

 
This study used a case study methodology and a 

qualitative technique to research. A case study design 
can facilitate in-depth analysis and provide an 
explanation for specific events [33]. Case studies 
provide a distinctive viewpoint on a specific person 
or group [34].  Two Community Day Secondary 
schools in Malawi's southern Mangochi district 
served as the study's sites.  Two head teachers, eight 
teachers (four from each school), four parent 
representatives, and sixteen students from the two 
secondary schools that were chosen were all involved 
in the study. 

All head teachers from both schools participated in 
the study as they oversaw the quality of teaching and 
learning. Both head teachers were male, aged 46 and 
51, with one holding a Bachelor’s degree in 
Education and the other a Diploma in Education. 
Their respective experiences as head teachers were 5 
and 16 years. Among the 8 teachers involved, there 
were an equal number of males and females, all 
possessing either Bachelor of Education or Diploma 
in Education degrees. Of the 16 students in the study, 
6 were male and 10 were female, ranging in age from 
12 to 23. Additionally, parents’ representatives were 
included in the study due to their insight into the 
quality of education and factors affecting it in their 
children's schools, as students commute from home 
to school. 

Two different techniques were employed to gather 
data for this investigation. These consisted of focus 
groups with the students and in-person, semi-
structured interviews with the head teachers, 
instructors, and parents' representatives [30]. 
Additionally, the two approaches worked well 
together to give the study methodological 
triangulation. Cross-checking the reliability of the 
study's data was made easier by the use of 
methodological triangulation.  

Thematic content analysis was used to examine the 
study's findings. This technique of data analysis is 
defined by [35] as a means of categorising data based 
on themes, concepts, or comparable characteristics. 
The subjects covered in this study's material largely 
corresponded to the various elements that influence 
the standard of instruction in the schools that were 
examined. To collect data, the agreement of the 
participants who were interviewed was secured. 

 
4.  Findings and Discussion  

 
The main objective of this study was to describe 

the factors that affect the provision of quality 
education in Community Day Secondary schools in 
Malawi.  Data analysis led to the following key 
themes: inadequate teaching and learning resources, 
inadequate qualified teachers, underqualified 
teachers, long distances to and from school, lack of 
in-service training for teachers, and inadequate 
infrastructure for teaching and learning. These are 
presented in the sub-sections below. 

 
• Inadequate Teaching and Learning Resources 
 
The head teachers of the two schools that took part 

in this study expressed dissatisfaction over their 
institutions' failure to deliver the high-quality 
education that was anticipated because of a shortage 
of essential teaching and learning resources, 
particularly textbooks. The head teachers complained 
that one of the main factors impairing the quality of 
education provided in their schools is the lack of 
textbooks for the students. This is because the 
textbooks are not matched with the number of 
students, which affects how smoothly and effectively 
lessons are presented because teachers rely on one 
student reading aloud so that others will hear. 
Students in the study's participating schools attested 
to the problem of inadequate teaching and learning 
resources. When asked whether the resources 
provided by the school curriculum are adequate for 
learning the subjects covered in the curriculum, for 
instance, 14 out of 16 pupils (80%) said that the 
textbooks were insufficient. One pupil from school 
B, for instance, claimed that: 

“Mostly we are told to be in groups so that we use 
the few textbooks. This leads to some students just 
playing in the groups as they are not able to access 
the textbooks due to large numbers of students in 
class.” 

This challenge makes it hard for teachers to teach 
effectively since textbooks are a pre-requisite for 
quality education and they therefore need to be made 
available and in required supplies as they contribute 
to improving the quality of education.  
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This finding concurs with [36] who argues that the 
provision of quality education requires heavy 
financial support that would help in purchasing 
appropriate teaching and learning resources which 
are key for ensuring quality education.  

 
 • Inadequate Infrastructure for Teaching and 
Learning 

 
The purpose of this study was to determine how 

the quality of education provided is impacted by the 
school environment. The physical facilities of the 
school, including their availability and state, were 
questioned about their impact on the delivery of 
high-quality education. The head teachers were asked 
to elaborate on these points. The study's findings 
showed that the participating schools lacked the 
infrastructure that government secondary schools are 
supposed to have to deliver high-quality instruction. 
According to the report, there is not enough physical 
infrastructure in schools, and what is there is 
inadequate shape to provide high-quality instruction.  
As an illustration, the head teacher of school "A" 
voiced complaints about: 

     “The school hall was pulled down to replace it 
with a new one but the project has stagnated for three 
years, the main challenge is conducting school 
assemblies during the rainy season. The School 
Library is also very small. There is a need to enlarge 
the school library because the number of learners is 
large which does not match with the capacity of the 
current library”. 

 Similarly, Head teacher B was quoted 
complaining that:  

         “This school does not have a hall. This 
school needs a hall that will be used for conducting 
general assemblies, most of the time we do not 
conduct assemblies, especially during the rainy 
season because we don’t have a place to converge for 
such meetings. The school needs additional chairs, 
desks, teacher’s houses, and a classroom block which 
was blown off by winds should be maintained, a 
Science laboratory and a library should be built at 
this school”. 

The above comments demonstrate how lack of 
infrastructure makes teaching and learning a difficult 
enterprise and this situation negatively affects the 
provision of quality education. 

This finding agrees with [37], which argues that 
lack of infrastructure hinders the provision of quality 
education. 
 
• Lack of In-service Training for Teachers 

 
All the head teachers from both schools involved 

in the study remarked that in service training equips 
teachers with the necessary skills and knowledge for 

effective teaching.  They however indicated that they 
have not been able to organize such training. For 
example, the head teacher of school ‘A’ remarked 
that:  

           “Yes, every year we are supposed to have at 
least two INSETS. Although I prepare for these  
INSETS I am not able to conduct them because I face 
challenges when it comes to funding of such 
programs and lack of funds emerges as my strong 
challenge for not organizing such activities”. 

In-service trainings are indeed significant and in 
the absence of these, teachers fail to teach effectively 
and this affects the quality of education in the 
schools.  

This finding agrees with [38] who argues that in 
most countries, teachers are not properly introduced 
to new developments in teaching strategies to 
improve the quality of education. Similarly, [26], 
argues that if teachers are to be mobilized in support 
of the improvement of education quality, both initial 
and in-service teacher education  have to convince 
them of their crucial role in promoting high quality 
education. Likewise, [39], argues that education 
authorities need to provide in-service trainings that 
are needed for the improvement of education quality.  

 
 • Long Distances to and from School 
 
The study found that long distances to and from 

school which learners travel affect their learning as 
the learners become tired and cannot concentrate on 
their learning. For example, the head teacher of 
school “A” remarked that:  

       “Punctuality of students is a serious problem 
because students come very far from the school, so 
this also contributes to the absenteeism of learners 
because they usually get tired after walking for so 
long distances and eventually they drop-out from 
school”. 

 Similarly, the Head teacher of school B concurred 
with the head teacher of school “A” and remarked 
that;  

      “Students come from very far to the school. 
This delays the time of starting classes and also 
contributes to the absenteeism of learners because 
they usually get tired after walking long distances. 
Because they come from far distances to school, 
some learners opt for self-boarding, exposing them to 
the risk of exploitation. The female learners are 
prone to this exploitation as a result they drop out of 
school due to unwanted pregnancies”. 

Long commutes from home to school have a 
detrimental impact on the quality of education 
provided in Malawi's Community Day Secondary 
Schools, as seen by the remarks above. This result is 
consistent with [30] claim that Malawian students' 
attendance at school is significantly hampered by the 
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distances they must travel to and from school in the 
morning and evening. Because they miss out on 
important topic knowledge, kids who are chronically 
absent from school find it more and more difficult to 
review the material they missed. This has a negative 
impact on their overall academic performance. 

 
• Underqualified Teachers 
 
When it comes to providing students with a high-

quality education, teachers play a critical role as 
input factors in their education.   The delivery of 
high-quality education depends heavily on teachers. 
Nonetheless, it was determined by the study's 
findings that most secondary school teachers lack the 
necessary qualifications to deliver high-quality 
instruction.  For instance, information showed that 
some teachers are employed by secondary schools 
despite possessing the Malawi School Certificate of 
Education, which serves as the certificate of 
completion for the secondary school cycle. This adds 
to Malawi's Community Day Secondary Schools' 
subpar educational standards. 

 
 • Inadequate Qualified Teachers 
 
The study revealed that the provision of quality 

education in Community Day Secondary Schools in 
Malawi is hampered by the shortage of qualified 
teachers. For example, the head teacher of school 
“B” complained that:  

       “This school has a serious problem of shortage 
of teachers and the school is trying everything 
possible to improve on providing quality education 
by requesting additional teachers from the Divisional 
Education Manager’s office”. 

The comments above show that lack of qualified 
teachers is negatively affecting the provision of 
quality education in the Community Day Secondary 
schools in Malawi. 

This finding agrees with [40] who argue that 
quality education in schools depends on school-based 
conditions and constraints which include the 
availability of qualified teachers in particular subjects 
who can deliver the content effectively in a particular 
subject. Shortage of qualified teachers leads to poor 
education quality because teachers are allowed to 
teach subjects in which they are not qualified and 
specialized to teach.  

Since leadership has an impact on the job that 
teachers do, it is a significant factor in the provision 
of high-quality education. The caliber of work 
produced by other employees, such as support 
personnel, is likewise impacted by leadership. The 
study's interview data with students showed that the 
participants in the study felt that the headteachers of 
the two schools were difficult to get in touch with 

when they needed help with various issues they were 
having at school. Regarding the nature of the 
working relationships between head teachers and 
staff, as well as between head teachers and parents 
and community members, parent interview data 
indicated that these relationships are not as strong as 
would be expected to guarantee the provision of 
high-quality education in the schools. A kind and 
approachable head teacher is a sign of a good school. 
Given that schools are public institutions, it is 
imperative that shared responsibility and a healthy 
working relationship be used to encourage parent and 
community involvement. This helps to ensure that 
the schools are offering high-quality instruction.   

 
• Large Class Sizes 
 
This study revealed that there is a large student to 

teacher ratio in the schools involved in this study 
which is affecting the provision of quality education 
in the schools. For example, the head teacher of 
school B complained that:  

        “This school has a serious problem of 
shortage of teachers. The number of teachers does 
not match with the high number of learners at the 
school. The school is trying everything possible to 
improve the quality of education by requesting for 
additional teachers from the Division and District 
Education Manager's office”. 

The aforementioned statements made by the head 
of one of the two study-affiliated schools 
demonstrate that the institutions have a large student 
body but a shortage of professors to adequately 
support students' education. This has a detrimental 
impact on Malawi's Community Day Secondary 
Schools' ability to provide high-quality education.  
This outcome is consistent with [41] claim that 
higher-quality education may be achieved through 
smaller class sizes because they enable teachers to 
concentrate more on the needs of each student and 
spend less time dealing with disruptions.   

 
5.  Conclusion 

 
This study looked into the variables influencing 

Malawian Community Day Secondary schools' 
ability to provide high-quality instruction. This study 
has shown that large class sizes, a lack of in-service 
teacher training, a lack of collaboration between the 
school and the community, a lack of resources for 
teaching and learning, a lack of and poor 
infrastructure (such as school halls, teacher houses, 
classrooms, school libraries, and science 
laboratories), and these factors are all having a 
negative impact on the quality of education provided 
in Malawi's Community Day Secondary Schools.  
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Therefore, to improve the quality of education, the 
study suggests that the Ministry of Education should: 
(1) provide enough textbooks; (2) establish science 
and computer laboratories and libraries; and (3) 
employ a sufficient number of qualified teachers who 
can provide high-quality instruction and help 
students perform well academically. 

  
References: 
 
[1]. Leu, E., & Price-Rom, A. (2006). Quality of 

education and teacher learning: A review of the 
literature. Washington, DC: USAID educational 
quality improvement project, 1.  

[2]. Framework, D. (2000). Dakar framework for 
action—Education for all: Meeting our collective 
commitments. In World Education Forum, 
UNESCO, Dakar, Senegal held on April, 26-28.   

[3]. UNESCO. (2004). Gender and education for all: the 
leap to equality; EFA global monitoring report, 
2003/4; summary report. UNESCO. 
Doi: 10.54676/BUFV4047  

[4]. UNESCO. (2005). ducation for all: the quality 
imperative; EFA global monitoring report. 
UNESCO. Doi: 10.54676/clea4672 

[5]. Nicholson, K. (2011). Quality assurance in higher 
education: A review of the literature. Cll.mcmaster. 
Retrieved from: 
https://cll.mcmaster.ca/COU/pdf/Quality%20Assura
nce%20Literature%20Review.pdf  
[accessed:  02 March 2024] 

[6]. Samoff, J., Sebatane, E. M., & Dembélé, M. (2001, 
October). Scaling up by focusing down: Creating 
space to expand education reform. In Paper revised 
for inclusion in the publication resulting from the 
Biennal Meeting of the Association for the 
Development of Education in Africa held in Arusha, 
Tanzania, 7-11.  

[7]. Coombs, P. H. (1985). The world crises in 
education: The view from the eighties. Oxford: 
Oxford University Press. 

[8]. Milner, G., Chimombo, J., Banda, T. and Mchikoma, 
C. (2001). The Quality of Primary Education: Some 
Policy Suggestions Based on a Survey of Schools, 
Malawi, An Interim Report. Paris: The International 
Institute of Educational Planning. 

[9]. Dembélé, M., & Oviawe, J. (2007). Introduction: 
Quality education in Africa: International 
commitments, local challenges and responses. 
International Review of Education/Internationale 
Zeitschrift für Erziehungswissenschaft/Revue 
Internationale de l'Education, 473-483.   

[10]. Wee, B., Shepardson, D., Fast, J., & Harbor, J. 
(2007). Teaching and learning about inquiry: 
Insights and challenges in professional development. 
Journal of science teacher education, 18(1), 63-89.  

[11]. Crosnoe, R., Johnson, M. K., & Elder Jr, G. H. 
(2004). Intergenerational bonding in school: The 
behavioral and contextual correlates of student-
teacher relationships. Sociology of education, 77(1), 
60-81. 

[12]. McConnell, C., & Mupuwaliywa, M. (2015). 
Keeping girls in school: Situation analysis for 
Malawi. World Bank Publications.  

[13]. Mlangeni, A. N. J. T., & Chiotha, S. S. (2015). 
Why rural community day secondary schools 
students performance in physical science 
examinations is poor in lilongwe rural west 
education district in malawi. Educational Research 
and Reviews, 10(3), 290-299.  

[14]. Sankhulani, L. (2007). Responding to the Needs of 
the Community: Examining the Educational 
Opportunities for Girls in Rural Malawi. 
International Education Journal, 8(1), 100-107.  

[15]. Balfanz, R., & Byrnes, V. (2013). Meeting the 
challenge of combating chronic absenteeism. 
Everyone Graduates Center at Johns Hopkins 
University School of Education, 1-2.  

[16]. Chimombo, J. (2009). Changing patterns of access 
to basic education in Malawi: a story of a mixed 
bag?. Comparative Education, 45(2), 297-312.  

[17]. Van Driel, J. H., Beijaard, D., & Verloop, N. 
(2001). Professional development and reform in 
science education: The role of teachers' practical 
knowledge. Journal of Research in Science 
Teaching: The Official Journal of the National 
Association for Research in Science Teaching, 38(2), 
137-158. 

[18]. Bennett, J. (2003). Teaching and Learning Science. 
London: Continuum. 

[19]. Brophy, J.E. (1974). Teacher-student relationships: 
causes and consequences. New York, NY: Holt, 
Rinehart and Winston. 

[20]. Bradley, J. (1993). Methodological issues and 
practices in qualitative research. The Library 
Quarterly, 63(4), 431-449.  

[21]. McLean, A. (2003). The motivated school. London: 
Sage Publications.  

[22]. Chakwera, E., Khembo, D., & Sireci, S. G. (2004). 
High-Stakes Testing in the Warm Heart of Africa: 
The Challenges and Successes of the Malawi 
National Examinations Board. Education policy 
analysis archives, 12(29), 29.  

[23]. Conley, D. T., & Goldman, P. (1994). Facilitative 
Leadership: How Principals Lead without 
Dominating. OSSC Bulletin, 37(9), 9.  

[24]. Fouché, E. (2015). Well-being of teachers in 
secondary schools [Doctoral dissertation, North-
West University].  

[25]. Rosenholtz, S. J. (1989). Teachers' Workplace: The 
Social Organization of Schools. Longman. 

https://cll.mcmaster.ca/COU/pdf/Quality%20Assurance%20Literature%20Review.pdf
https://cll.mcmaster.ca/COU/pdf/Quality%20Assurance%20Literature%20Review.pdf


SAR Journal. Volume 7, Issue 2, Pages 143-154, ISSN 2619-9955, DOI: 10.18421/SAR72-11, June 2024. 

154                                                                                                                                   SAR Journal – Volume 7 / Number 2 /2024. 

[26]. Heneveld, W. (1994).  Educational quality : 
defining what's important. Africa Region findings. 
Washington, D.C. : World Bank Group. Retrieved 
from: http://documents.worldbank.org/curated/en/71
0781468202161964/Educational-quality-defining-
whats-important   
[accessed:  05 March 2024] 

[27]. Maluwa-Banda, D. (2004). Gender sensitive 
educational policy and practice: The case of Malawi. 
Prospects, 34(1), 71-84. 

[28]. Lloyd, C. B., & Blanc, A. K. (1996). Children's 
schooling in sub-Saharan Africa: The role of fathers, 
mothers, and others. Population and development 
review, 265-298.  

[29]. Davison, J., & Kanyuka, M. (1992). Girls' 
participation in basic education in southern Malawi. 
Comparative education review, 36(4), 446-466.  

[30]. Andrews, N., Cook, R. E., Nielson, M. G., Xiao, S. 
X., & Martin, C. L. (2022). Gender in education. 
Routledge.  

[31]. Miller, J. W. (2000). Exploring the source of self-
regulated learning: the influence of internal and 
External comparisons. Journal of Instructional 
Psychology, 27(1), 4752. 

[32]. Creswell, J. W., & Creswell, J. D. (2017). Research 
design: Qualitative, quantitative, and mixed methods 
approaches. Sage publications.  

[33]. Denscombe, M. (2017). EBOOK: The good 
research guide: For small-scale social research 
projects. McGraw-Hill Education (UK).  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

[34]. Kotler, P. (1994). Analysis, planning, 
implementation and control. Prentice Hall 
International.  

[35]. Bellamy, C. (2000). The state of the world's 
children 2000. UNICEF.  

[36]. Lörscher, W. (1990). [Review of the book 
Classroom discourse. The language of teaching and 
learning: by Cazden, C.B., Portsmouth, NH: 
Heinemann Educational Books], System, 18(3), 389-
391.  

[37]. Liston, D., Borko, H., & Whitcomb, J. (2008). The 
teacher educator's role in enhancing teacher quality. 
Journal of Teacher Education, 59(2), 111-116. 

[38]. Spady, W. G. (1994). Outcome-Based Education: 
Critical Issues and Answers. American Association 
of School Administrators.  

[39]. Baliyan, S. P., & Khama, D. (2020). How Distance 
to School and Study Hours after School Influence 
Students' Performance in Mathematics and English: 
A Comparative Analysis. Journal of education and 
e-learning Research, 7(2), 209-217. 

[40]. Mulera, D. M. W., Ndala, K. K., & Nyirongo, R. 
(2017). Analysis of factors affecting pupil 
performance in Malawi’s primary schools based on 
SACMEQ survey results. International Journal of 
Educational Development, 54, 59-68. 

[41]. Osaı, J. A., Amponsah, K. D., Ampadu, E., & 
Commey-mıntah, P. (2021). 
TEACHERS’EXPERIENCES WITH 
OVERCROWDED CLASSROOMS IN A BASIC 
SCHOOL IN GHANA. International Online Journal 
of Primary Education, 10(1), 73-88. 

 

http://documents.worldbank.org/curated/en/710781468202161964/Educational-quality-defining-whats-important
http://documents.worldbank.org/curated/en/710781468202161964/Educational-quality-defining-whats-important
http://documents.worldbank.org/curated/en/710781468202161964/Educational-quality-defining-whats-important

